Summary of Research and Evidence-Based Best Practices

The Federal Adult Education and Family Literacy Act, our federal State Plan for Adult and Family Literacy, and our five-year strategic plan -- Adult Basic Education:  Creating Opportunities for Washington’s Emerging Workforce – require research- and evidence-based practice.
Federally mandated “considerations” for evaluating ABE applications and programs include:
	(3) the commitment of the eligible provider to serve individuals in the community who are most in need of literacy services, including individuals who are low-income or have minimal literacy skills; 

	(4) whether or not the program–

	(A) is of sufficient intensity and duration for participants to achieve substantial learning gains; and 

	(B) uses instructional practices, such as phonemic awareness, systematic phonics, fluency, and reading comprehension that research has proven to be effective in teaching individuals to read;

	(5) whether the activities are built on a strong foundation of research and effective educational practice;

	(7) whether the activities provide learning in real life contexts to ensure that an individual has the skills needed to compete in the workplace and exercise the rights and responsibilities of citizenship;

	(8) whether the activities are staffed by well-trained instructors, counselors, and administrators;


Evidence-based practice is the integration of professional wisdom with the best available empirical evidence in making decisions about how to deliver instruction.

Empirical evidence is the knowledge researchers develop through well-designed, rigorous studies. Professional wisdom is the knowledge practitioners develop as they work with students, as they use data to look at results, and as they take research findings and apply them in their programs.  Neither source of knowledge alone is sufficient to ensure effective policies and practice, but together they provide the best guidance available for programs.

Empirical research and evidence-based best practices say that, to persist, make educational gains and meet their goals in adult education, adult students need:
· clear, effective small-group orientation, goal-setting and clarifying of expectations
· contextual materials and instruction
· group individualized, learner-centered instruction

· educational and instructional support at least as much as barrier-removal
· personal relationships with their peers
· organized, focused learning options that are less chaotic due to managed enrollment

· staff who continue to improve their integration of effective practices

Specific research citations and references include:
Theme 1:

Participation in ABE leads to the ability to support oneself and one’s family when ABE is part of a pathway

· The learner must have participated in setting personal goals, must “own” those goals, and must be able to map them into the pathway

· The pathway must lead to completing at least one year of college and a vocational/occupational certificate

Sources:  
1a. SBCTC’s “Tipping Point” http://www.sbctc.ctc.edu/docs/data/research_reports/resh_06-2_tipping_point.pdf 
1b. I-BEST http://www.sbctc.ctc.edu/docs/data/research_reports/resh_05-2_i-best.pdf 
1c. Socio-economic Study http://www.sbctc.ctc.edu/docs/data/research_reports/resh_06-4_socioeconstudy.doc
1d. Change Goal to College Readiness  http://www.ncsall.net/?id=647
1e. The GED Impact Studies http://www.ncsall.net/fileadmin/resources/research/brief_tyler2.pdf, http://www.ncsall.net/?id=612, and http://www.ncsall.net/?id=643
1f. Adult Literacy and Post-Secondary Students http://www.ncsall.net/?id=523
1g. The Impact of Content-Based Instruction http://www.ncsall.net/?id=429
1h. Academic-Occupational Integration http://www.tcrecord.org/Content.asp?ContentId=10728
1i. The Effects of Continuing Goal-Setting on Persistence: http://www.ncsall.net/?id=331 
1j. Helping Adults Persist: Four Supports: http://www.ncsall.net/?id=332
1k. Helping Prospective Learners Make Informed Educational Choices: http://www.ncsall.net/?id=330
1l. Adult Literacy and Postsecondary Education Students: http://www.ncsall.net/?id=523
1m. Approaching and Attending College: Anthropological and Ethnographic Accounts: Teachers College Record Volume 109 Number 10, 2007, p. 5-6; http://www.tcrecord.org ID Number: 12568, Date Accessed: 1/17/2007 3:18:53 PM
1n. Supporting Adult English Language Learners’ Transitions to Postsecondary Education: http://www.cal.org/caela/tools/program_development/CombinedFilesl.pdf 
1o. Building Bridges to Colleges at Community Colleges; Contextualized Basic Skills:  http://www.workforcestrategy.org/publications/contextualized_report.pdf
1p. Career Pathways How-To Guide: http://www.workforcestrategy.org/publications/WSC_howto_10.16.06.pdf
1q. Career Pathways:  Aligning Public Resources: http://www.workforcestrategy.org/publications/WSC_pathways8.17.06.pdf
Theme 2:
Washington Adult Learning Standards specify the performance continuum of what research says adults need to know and be able to do to be successful in their roles as workers, family members and community members

Sources:  
2a. Equipped for the Future (EFF):  http://eff.cls.utk.edu/fundamentals/eff_standards.htm 
2b. SBCTC: http://www.sbctc.ctc.edu/docs/education/abe_pds/wa_st_adult_lrng_standards.pdf
Theme 3:

“Intensity and Duration:”

· Both Eunice Askov and the CASAS organization predict that adult students need 70-100 hours to make a significant educational gain.  The Center for Applied Linguistics’ older curricula predict much more time;

· WABERS data show that adult students who completed an educational functioning level attended an average of 127 hours of instruction;
· Kansas, among other states, requires at least 10 hours per week: “If a learner has received 80 - 100 hours of instruction within two or three months, the learner will most likely demonstrate a learning gain.  If the learner has received 300 - 400 hours within an 8 to 10 month period, the learner will most likely complete an educational functioning level.”

Sources:

3a. http://www.ed.psu.edu/goodlinginstitute/pdf/adult_participation.pdf
3b. http://www.casas.org/
3c. http://lists.literacytent.org/mailman/listinfo/aaace-nla/
Theme 4:

The ways basic skills are taught affects how adult learns use and integrate literacy practices in their real lives
· Adult students in classes using real-life (authentic) literacy activities and texts read and write more often, and use a greater variety of texts, in their lives outside class than students from classes that rely on textbooks and workbooks
· The lower a student’s literacy level when beginning an ABE class and the longer the students attends a class, the more likely the students will report changes in literacy practices

Sources: 
4a. The Literacy Practices of Adult Learners (LPAL) Study www.ncsall.net/fileadmin/resources/research/brief17.pdf
4b. English Literacy and Civics Education, 2006: http://www.cal.org/caela/esl_resources/briefs/elcivics.html 
4c. The Impact & Use of Authentic Materials http://www.ncsall.net/?id=191
4d. Collaborating With Students to Build Curriculum http://www.ncsall.net/?id=192
4e. Transformational Learning http://www.ncsall.net/?id=381
4f. What Works for Adult ESL Students http://www.ncsall.net/?id=189
4g. Program Participation & Self-Directed Learning http://www.ncsall.net/?id=287
4h. I-BEST http://www.sbctc.ctc.edu/docs/data/research_reports/resh_05-2_i-best.pdf 
4i. Academic-Occupational Integration as a Reform Strategy for the Community College: Classroom Perspectives. Teachers College Record Volume 103 Number 2, 2001, p. 303-335; http://www.tcrecord.org ID Number: 10728, Date Accessed: 9/20/2006 11:30:40 AM

4j. British ESL literature review: http://www.nrdc.org.uk
4k. Adult Learning in the Social Context, Peter Jarvis, MacMillan Publishing, Indianapolis
ISBN: 0709914830

4l. Curriculum and Pedagogy for Academic-Occupational Integration in Community Colleges, Part VIII. Teachers College Record, Date Published: July 29, 2002. http://www.tcrecord.org ID Number: 11001, Date Accessed: 9/26/2006 2:14:45 PM

4m. Center for English Language Acquisition:  http://www.cal.org/caela/ 
4n. To Seem and To Feel:  Situated Identities and Literacy Practices.  Teachers College Record Volume 109 Number 1, 2007, p. - http://www.tcrecord.org ID Number: 12736, Date Accessed: 1/11/2007 4:10:43 PM

4o. Understanding the relationships between learning and teaching. http://www.nrdc.org.uk
4p. Employment Training: Successful Projects Share Common Strategy (Letter Report, 05/07/96, GAO/HEHS-96-108).
4q. Expanding Access to Adult Literacy with Online Distance Education: http://projectideal.org/pdf/other_print_resources/op_askov.pdf
4r. Goodling Institute for Family Literacy Research: http://www.ed.psu.edu/goodlinginstitute/bibliography.htm
Theme 5:

Learning gains in reading may be difficult to achieve unless:

· Adult students are assessed on, and taught, vocabulary, fluency, and decoding skills in addition to reading comprehension

· ABE instructors are trained in the basics of how to improve reading and writing through instruction in vocabulary, fluency, decoding, and comprehension, and in designing curriculum based on students’ daily literacy needs
· Students are helped to see the connection between the skills they acquire and the tasks they are trying to accomplish in daily living

Sources:  
5a. Adult Reading Components Study www.ncsall.net/fileadmin/resources/research/brief_strucker2.pdf
5b. Research-Based Principles for ABE Reading Instruction http://www.otan.us/browse/index.cfm?fuseaction=doc&catid=14688&ref=3463
5c. Applying Research in Reading Instruction for Adults:  First Steps for Teachers  http://www.otan.us/browse/index.cfm?fuseaction=doc&catid=15531&ref=4217
5d. National STAR Training Network http://www.startoolkit.org
Theme 6:

Beginning and intermediate level adult ESL students working in pairs “negotiate meanings,” which appears to be an important element of language learning

Source: 
6a. The Pair Work Study http://www.ncsall.net/fileadmin/resources/research/solberg.pdf
Theme 7:

Students whose instructors utilized the Multiple Intelligences theory and other learning-style, culture-based-learning, or personality/personal awareness materials, took more control over their learning, were more engaged in classroom activities that used authentic materials, and, in some cases, attended class more regularly.
Sources:  
7a. The Adult Multiple Intelligences Studyhttp://www.ncsall.net/fileadmin/resources/research/report21.pdf 

7b. Situated Learning: Legitimate Peripheral Participation (Learning in Doing: Social, Cognitive and Computational Perspectives).  Cambridge University Press, 1991 by Jean Lave and Etienne Wenger
7c. Communities of Practice: Learning, Meaning, and Identity by Etienne Wenger; Cambridge University Press; New Ed edition, 1999
7d. Personalisation for Adult eLearning - an AHS Approach: https://www.cs.tcd.ie/Owen.Conlan/publications/elearn2003_v1_Clarke.pdf
7e. Situated Cognition and the Culture of Learning by John Seely Brown, Allan Collins and Paul Duguid; Educational Researcher, Vol. 18, No. 1 (Jan. - Feb., 1989), pp. 32-42

7f. Reducing the Racial Achievement Gap: A Social-Psychological Intervention, Science 1 September 2006: Vol. 313. no. 5791, pp. 1307 – 1310.

7g. Reducing the Racial Achievement Gap Support Materials: http://www.sciencemag.org/cgi/content/full/sci;313/5791/1307/DC1
7h. “Situated cognition, Vygotskian thought and learning from communities of practice perspective: Implications for the design of web-based e-learning” by Hung, D. W. L. and Der-Thanq; Education Media International 38(1): 3-12, 2001

7i. “Always under construction: Dynamic variations in adult cognitive microdevelopment” by Yan, Z. and K. Fischer (2002);  Human Development 45(3): 141-60
7j. Buss, D.M., & Greiling, H.(1999). Adaptive Individual Differences. Journal of Personality, 67, 209-243. 

7k. Understanding the Role of Presence in Virtual Learning Environments: http://kn.open.ac.uk/public/document.cfm?docid=3811
7l. Adults with Learning Disabilities: A Review of the Literature.  http://www.ncsall.net/?id=575
7m. Lave, J., Wenger, E. (1991) Situated Learning: Legitimate Peripheral Participation, Cambridge: Cambridge University Press 

7n. Kolb, D. (1984).  Experiential learning:  Experience as a source of learning and development.  Englewood Cliffs, N.J.: Prentice-Hall.

7o. Hayes, J., and Allinson, C. W. "Learning Styles and Training and Development in Work Settings: Lessons from Educational Research." Educational Psychology 17, nos. 1-2 (March-June 1997): 185-193.

7p. Miller, P. "Learning Styles: The Multimedia of the Mind Research Report." 2001. (ED 451 140)

7q. Nuckles, C. R. "Student-Centered Teaching: Making It Work." Adult Learning 11, no. 4 (Summer 2000): 5-6. 

7r. Cooperative On-line Learning: http://home.nettskolen.com/~morten/
7s. E-learning: A workbook for adult and community learning: http://www.aclearn.net/display.cfm?resID=12133
7t. Design Of A Virtual Learning Environment For Students With Special Needs: http://www.humantechnology.jyu.fi/archives/abstracts/maguire-elton-osman-nicolle06.html
Theme 8:

Continuous, open enrollment makes it difficult for classroom teachers to teach as effectively as possible because students are constantly moving in and out of class; consider managed enrollment, limiting students’ enrollment in classes to particular points in time, and creating waiting lists for classes.  MDRC evaluations showed best practices in program design include:  A well-defined mission; Classes tailored to students; Having skilled, experienced teachers, and emphasizing staff development; Varied instructional approaches, including small group and computer activities; Stressing regular attendance; Aggressively following-up on absences; Intensive class schedules, and A high degree of teacher-student and student-student interaction.
Sources: 
8a. Classroom Dynamics Study http://www.ncsall.net/fileadmin/resources/research/br_beder.pdf
8b. Effective Management of Virtual Learning Environments:  http://www.mc.manchester.ac.uk/eunis2005/medialibrary/papers/paper_170.pdf
8c. Improving Basic Skills: The Effects of Adult Education in Welfare to Work Programs: http://www.mdrc.org/publications/179/overview.html
Theme 9:

ABE teachers studied in national research ranked student needs as their top priority, but their teaching didn’t reflect this goal.  Teachers need to be supported and encouraged in their efforts to be student-centered, to assess student needs, to evaluate how well their instruction fits those needs, and to integrate basic skills with student-identified themes and materials

Sources: 
9a. Classroom Dynamics Study http://www.ncsall.net/fileadmin/resources/research/br_beder.pdf
9b. Learner-centered goals:  http://www.nald.ca/fulltext/Reason/page4.htm
Theme 10:

The Adult Development Study 

· Adult students have their own “ways of knowing” which are not dependent on previous education, but shape their choices, preferences, and program learning experiences

· Tight-knit, reliable, common-purpose groups formed by students provide adult students emotional and psychological support while challenging and broadening their perspectives

Sources: 
10a. The Adult Development Study http://www.ncsall.net/fileadmin/resources/research/brief19.pdf
10b. English Literacy and Civics Education http://www.cal.org/caela/esl_resources/briefs/elcivics.html 
10c. Also see:  1, 4, and 7 above.
Theme 11:

Adult students have different reading profiles, different ways of knowing, different literacy practices in their daily lives, different intelligences, and different needs and different goals beyond just acquiring basic skills.  To help teachers learn about the research-based implications and implement strategies for instruction, including designing curriculum based on students’ daily literacy needs and instruction that takes into account students’ varied approaches to learning, programs should:
· Provide program-based professional development opportunities and options for adult educators about teaching reading, using theories of adult development and multiple intelligences, and contextualized and meaning-making instruction
· Support teachers’ participating in professional development activities related to teaching reading, adult multiple intelligences, adult development, use of authentic materials, and contextualized and meaning-making instruction
· Ensure that at least one teacher who has been well trained in each area
Sources:  
11a. Program Administrator’s Sourcebook http://www.ncsall.net/?id=1035
11b. Helping Adults Persist http://www.ncsall.net/?id=332
11c. Adult Student Persistence http://www.ncsall.net/?id=815
11d. Pathways to Change http://www.ncsall.net/?id=233
11e. The Professional Development Study http://www.ncsall.net/fileadmin/resources/research/brief25.pdf
11f. Characteristics & Concerns of ABE Teachers http://www.ncsall.net/fileadmin/resources/research/brief26.pdf
11g. Family Literacy 1: Handbook on Family Literacy (2004), Barbara Wasik, ed. Laurence Erlbaum & Associates, Mahwah, NJ

11h. Family Literacy 2: http://www.famlit.org/site/c.gtJWJdMQIsE/b.2042215/k.5EA8/Free_Teacher_Resources/apps/nl/newsletter2.asp
11i. Family Literacy 3: http://www.ed.psu.edu/goodlinginstitute/pdf/Annotated_Bibliography.pdf
11j. Family Literacy 4: http://www.famlit.org/site/c.gtJWJdMQIsE/b.1351225/k.A26F/Tools_for_Literacy_Programs.htm
11k. Stopping Out, Not Dropping Out  http://www.ncsall.net/?id=417
11l. Can You Be A Good Teacher Without Using Technology? http://www.techlearning.com/blog/main/archives/2006/08/on_being_good.html
11m. I-BEST http://www.sbctc.ctc.edu/docs/data/research_reports/resh_05-2_i-best.pdf 
11n. Matrix of PD Methods  http://www.aalpd.org/documents/MatrixOfMethodsForPD.doc
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