Your name:  ______________Sonya Kirk_________________  Date: ____October 15, 2007___
Read with Understanding Classroom Activity Form

Planning (completed before you do the lesson):
Lesson Topic/Theme: 
____Bill of Rights_____________________ Lesson Level:  ___ABE 4______
How did you arrive at the topic/theme?  How is this topic/theme relevant to the students?

The Bill of Rights determines several of the fundamental rights of US citizens and, as the student is preparing for the GED, it will be helpful for the student to be familiar the language and content of this major document.  The lesson could also be easily recycled for Citizenship classes.

Real-Life Application:
Students will read with understanding   The Bill of Rights_______________ in order to __improve their understanding of their rights as citizens and pass the Social Studies GED exam_______.
Implementation (completed after you do the lesson):
1.  How did you incorporate the components of the Read with Understanding standard? How did you explicitly address 2-3 of the Teaching/Learning Objectives (TLOs)?
	Components of the Standard
	How did the lesson help students develop understanding of the component and

the ability to apply it in real life?
	Teaching/Learning Objectives (TLOs) explicitly addressed
	Evaluate the TLOs you used:

Level? Effectiveness? Any changes to suggest?

	Determine the reading purpose.
	Ask, “What rights do we have as American citizens?”  Brainstorm list of rights on the board.  Introduce and review the Bill of Rights is, preview of GED Social Studies test content.
	4A3 – Monitor and enhance comprehension by drawing from among a store of strategies, integrating several at a time.
I have been working with this student for several months and have found that her approach to comprehension has been to find a magic bullet; one single technique that will help her understand when she is confused 100% of the time. I would introduce a strategy and she would forget ever having learned any other means of handling confusing text.  Having physical listing of strategies and situations for her to refer to has proven to be very helpful.  I feel that she now understands that different occasions call for different techniques.

4A5 – Analyze and interpret meanings in common informational and literary texts.

The discussion questions in this lesson are directly aimed at how the information in the reading impacts the life of the student, how their life would be affected by losing one of those rights and the point of view of the author.

	Using Level 4 TLO’s for an academic reading was a bit of a challenge.  The student in question is highly focused on earning her GED, so the majority of the reading she does is for the purpose of preparing for and passing the exams.  While I fully support the emphasis of real-life application and material, I sometimes have a bit of trouble integrating the requirements of the GED with the standards and TLO’s.
I was slightly put off by the purpose-driven slant to reading.  The first aspect of the standard is to determine the purpose, the first TLO is to read a text for real-life purpose.  Therefore, I am having some trouble integrating anything not strictly functional and quantifiable into these frameworks.  Reading well is a goal for every student and practice is the only way to achieve that goal.  Sometimes, reading something is simply practice, entertainment or a random something that catches our eye.  While I’ll be the first to caution our volunteers that our students typically want to use reading as a tool, not develop an appreciation for reading as an art, I maintain that very few readers pause before reading to determine a clear and precise purpose for doing so.

	Select reading strategies appropriate to the purpose.
	Guided student through reading each Amendment, then trying to re-state the content.  When she had difficulty, she referred to a ‘checklist’ made in a previous lesson.  
	
	

	Monitor comprehension and adjust reading strategies.


	Whenever the student is ‘stuck’, she refers to a checklist that she has generated over several sessions.  Every time she has had comprehension difficulty, I have modeled a technique to confront the problem.  The techniques that worked for her she has recorded on her checklist into a question and answer format (i.e. Do I understand what all of the words mean?  Can I re-write this sentence in way that’s easier for me to understand?)
	
	

	Analyze the information and reflect on its underlying meaning.
	After reading an Amendment, the student re-writes the content of the Amendment, specifically answering “Which rights does this Amendment give citizens?” 


	
	

	Integrate it with prior knowledge to address reading purpose.
	After each Amendment is re-written, we discuss the rights with reference to personal experience and opinion (Have you ever exercised this right?  If you had to give up one of these rights which one would it be and why?  Why do you think the writers of the Bill of Rights wrote this Amendment?).
Review questions follow, similar to those found on the GED exam, to give the student practice.
	
	


2. What informal assessment tools did you develop/use to gather evidence of progress on specific TLOs? On being able to apply the standard in context?
I feel that the comprehension checklist is an informal assessment tool in itself.  The student has developed this list of strategies and was observed to refer to them and employ them to complete the reading and activity.  
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