Your name:  Julie Barclay   Date: July 2, 2007
Read with Understanding Classroom Activity Form

Planning (completed before you do the lesson):
Lesson Topic/Theme: 
Being Bilingual     Lesson Level:  ESL Level 3
How did you arrive at the topic/theme?  How is this topic/theme relevant to the students?

The first week of class students were learning about each other and the different languages they each spoke; we talked about all the different countries and languages in the world and made a list of them on the board. We talked about America and all the different languages spoken here. They were interested in knowing more about people who were bilingual, especially Native Americans.
Real-Life Application:
Students will read with understanding a short informational text in order to learn more about people like themselves, who are bilingual and think about benefits of being bilingual.
Implementation (completed after you do the lesson):
1.  How did you incorporate the components of the Read with Understanding standard?

	Components of the Standard
	How did the lesson help students develop these knowledge, skills, and strategies?

	Determine the reading purpose.

	Write the word “languages” on the board. Ask Ss to share the languages they speak, make a list on the board. Learn the meaning of “bilingual.” Look at a picture of a trash can on the street that has “trash” in 4 languages on the side. Talk about being bilingual and reflect on who might need to be bilingual and why. Set the purpose for reading: learn more about people who are bilingual.

	Select reading strategies appropriate to the purpose.

	Initial conversation about languages helps Ss make a connection between what they already know and the new information in the text. Preview the book title, front/back covers, TOC, and pictures. T models how to connect prior knowledge using that information. Invite Ss to share what they already know and what they expect to read. Preview vocabulary.  Remind Ss, by modeling, how to use decoding to help them understand unfamiliar words, and to make predictions based on picture aids, knowledge of the topic, and understanding of the text.

	Monitor comprehension and adjust reading strategies.

	Have Ss read part of the text then stop. Ask them to identify things that are the same or different about 2 characters in the text. Write this in a Venn diagram on the board. Explain to Ss that one way to organize and remember new information is to think about how things are the same or different. Have partners talk about 2 characters then fill out another Venn diagram based on their conversation.

Preview vocabulary and identify words with long /e/ vowels, and long /e/ vowel diagraph ‘ea’. T reads sentences from the book with words that have long /e/ sound. Ss listen and  give the thumbs up sign when they hear a word with long /e/. Remind Ss that sometimes 2 letters can combine to make 1 sound. Write the word “treat” on the board. Ask Ss to call out the 2 letters that represent the long /e/.  Ask Ss to think of other words with the long /e/ vowel diagraph.  Help out if needed and make a list on the board include words from the text. Have Ss copy the list then practice reading to a partner. 1 S reads the other S points to the correct word. 
Use clapping technique to help Ss with syllables and word stress of difficult or new words in the text. Model how Ss can use the first and last sounds to help decode unknown or words difficult to pronounce.

	Analyze the information and reflect on its underlying meaning.

	Talk about the benefits of being bilingual. Reflect on new information and ideas in the text. Ss share their experiences being bilingual and those of others they know who are bilingual. 
Identify any differences between what Ss read and what they expected to read. 

	Integrate it with prior knowledge to address reading purpose.

	Debrief on the whole text as a class. 

Have Ss in small groups come up with a sentence or two about what the statement: “Being bilingual makes you close to two worlds.” means to them. Put newsprint up on the wall with that statement as a caption, hand out pens to all the students let them write the sentence they came up with in their groups on the ‘graffiti wall.”

As a class fill in a KWL chart together. 

Send the book home so Ss can read it again with their families.



2. How did you use the Level Indicators to guide your planning?
 Since a lot of the vocabulary was new and difficult to pronounce, I focused on decoding, sounding out syllables, and applying pronunciation rules 
3. How did you use the Curriculum Frameworks to select alphabetics, vocabulary, comprehension and/or fluency objectives to work on?
The CF reminded me to:
· model how Ss can make connections between the text and personal experience

· help Ss to recognize the print-sound correspondences in order to sound out unfamiliar words.

i. understand that some letters have more than one sound, depending on the letters with which they are combined

· use a variety of strategies to identify words that are difficult to pronounce or are unknown.
i. Recognize sounds associated with consonants
· to respond to the reading by discussing reasons why some people may speak more than one language, and the benefits of being bilingual
· address fluency 

i. allow Ss to read their texts independently in class and take home to read with their families
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