Your name:  Alina Vanica
                                                 Date: June18, 2007
Read with Understanding Classroom Activity Form

Planning (completed before you do the lesson):
Lesson Topic/Theme: 
__Retirement___ Lesson Level:  ___Low-Intermediate ESL(Level 4 ESL)_
The text is part of the textbook “Contact USA, A Reading and Vocabulary Text” by Paul Abraham & Daphne Mackey.
How did you arrive at the topic/theme?  How is this topic/theme relevant to the students?

Retirement is a real-life topic that ESL students want to understand once they start working in the U.S.A. When I discussed with my students the topic of employment in a previous lesson, they didn’t have knowledge of the retirement system in the U.S., and we decided to proceed with another lesson on retirement. Many didn’t even know the word “retirement”.
Real-Life Application:

Students will read with understanding a text on retirement in order to generally understand the retirement system in the U.S.A.  and the problems retirees may experience. 

Implementation (completed after you do the lesson):
1.  How did you incorporate the components of the Read with Understanding standard?

	Components of the Standard
	How did the lesson help students develop these knowledge, skills, and strategies?

	Determine the reading purpose.

	We started with brainstorming a few ideas:

· What does “retirement” mean?

· Is it important to think of retirement when we are still young? Why? What problems can arise when we retire?

· What would you like to know about retirement in the U.S.? 
I wrote the questions on the board, and the students discussed the questions in groups of four.

(Some of the students’ questions were about the retirement age in the U.S., about where at work to find out about retirement, or about whether there is a difference between the words  “retirement” and “pension”.)



	Select reading strategies appropriate to the purpose.

	· Before starting reading the text, we discussed different reading strategies to be used when reading a new text. I tried to elicit them from the students based on their background knowledge and wrote them on the board. 
· I also discussed reading strategies in case of difficulties with understanding the text and vocabulary and wrote them on the board.

· After reading the text once, the students had to match given topics with the paragraphs in the text in order to get the general idea of the entire text. We discussed what strategies would be appropriate for such a task: for example, find the topic sentence in each paragraph and look for key words in the paragraphs in order to find the topic of the paragraph..


	Monitor comprehension and adjust reading strategies.

	As mentioned above, I discussed the strategies for monitoring comprehension before the students started to read because I didn’t want to interrupt and disturb their reading. While reading, I provided individual support to the students with difficulty applying them.


	Analyze the information and reflect on its underlying meaning.

	· This is the part where we discussed the content and vocabulary of the reading text. I explained new vocabulary such as Social Security, Medicare, welfare, the difference between Medicare and Medicaid.
·  They also learned a few other new words that were in the text. We discussed a few strategies for learning vocabulary, i.e., prefixes, suffixes, and context clues.
· We discussed about the possible financial, emotional, and physical challenges when people retire.

· After some new vocabulary/comprehension practice, the students worked in groups and discussed about similarities and differences between the retirement in the U.S. and in their countries, including physical, financial, and emotional/psychological challenges. 
· The students did short presentations to their classmates.



	Integrate it with prior knowledge to address reading purpose.

	In the end, we did two things.
· First, we looked at the questions the students asked at the beginning of the lesson and answered them.

· Second, we tried to review the steps of the RWU lesson. I asked the students to remember what they did first, second, etc. I used simple language to name the components of the RWU standard and wrote them on the board. My intention was for the students to acknowledge and become aware of the RWU learning process.



2. How did you use the Level Indicators to guide your planning?

I tried to include the Level Indicators in the lesson, but one lesson was not enough for the students to demonstrate proficient performance. For example, new vocabulary acquisition requires a lot of practice, and the new vocabulary in this lesson needs to be reinforced in extra vocabulary activities.
3. How did you use the Curriculum Frameworks to select alphabetics, vocabulary, comprehension and/or fluency objectives to work on?

· The goal of the lesson was for the students to have a  general view of the U.S. retirement system and understand the financial, emotional, and physical challenges of the retirement in the U.S., and that involves comprehension and vocabulary practice.

· There was new terminology that had to be explained and understood before the discussion activities. 
In the comprehension area, the students were able to:

· understand the importance and purpose of learning about retirement in the U.S. based on the brainstorming activity at the beginning of the lesson and based on the entire lesson. 
· discuss and understand the similarities and differences between the retirement system in the U.S. and other countries based on their life experience.
· become aware of the reading strategies that are helpful when reading a new text.

· become aware of the steps in the RWU lesson and the  learning process in reading based on naming and writing on the board the RWU standard components.
In the vocabulary area, the students were able to:

· understand the meaning of retirement- related words and use them in the discussion activities in the post-reading section of the lesson.
· guess the meaning of new words based on prefixes, suffixes, or context clues: “unproductive” or “retirees”, for example. 
· We had to explain to some of the students what “productive” means, and then, we focused on the negative prefix to understand the word “unproductive”.)
· For the word “retirees”, I asked them to remember the word “employees”, and they quickly guessed the meaning.
· use a dictionary for difficult words.
Reflection on using Standards
1. What impact did using the Standards and Frameworks have on your teaching? On your students?

2. What were the challenges? What were the benefits?
3. What support do you think other instructors will need to implement the Standards?

Answers to questions 1) and 2)
The students were positive about being metacognitively involved in the reading process. They agreed that acquiring reading skills that would help them become independent learners is a great benefit. However, a few bright students have noticed that reading is not only a learning process; reading is also an act of enjoyment.

Benefits:

· Using the Standards ensures a good organization of the reading lesson.

· The real-life application of the content is a motivating factor for our ESL students.

Challenges:

· To incorporate all Standards in one class with a longer reading text

· Sometimes, teaching reading involves learning and practicing one or two strategies only. In that case, incorporating all Standards in one lesson along with using real-life materials becomes a difficult task. 
Answer to question 3): I think that all  instructors need time and practice with Standards in order to see visible outcomes in terms of student learning and success. If there are positive outcomes, they would be motivated to continue the EFF teaching in reading.
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